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Bilingual	supplemental	practice	test

With	our	Risk-Free	Guarantee,	you	can	pass	your	TExES	Bilingual	Education	Supplemental	exam	with	confidence.	If	not,	we'll	refund	your	money!	Our	team	of	experienced	teachers	understands	the	challenges	you're	facing.	Let	us	guide	you	through	the	process	with	our	expert	knowledge	and	resources.	Choose	from	a	range	of	study	materials,
including	video	coverage,	online	practice	tests,	and	flashcards,	all	designed	to	help	you	succeed.	Our	comprehensive	bundles	offer	access	to	everything	you	need,	from	EC-6	to	BTLPT	exams.	Each	bundle	is	renewed	every	6	months,	so	you	can	stay	on	track	with	your	studies.	To	cancel	a	bundle,	simply	log	in	to	your	account	and	follow	the	instructions
under	"active	bundles."	To	excel	on	this	exam,	you'll	need	more	than	just	basic	knowledge	of	bilingual	education	principles.	You	must	understand	the	concepts,	strategies,	and	legal	cases	that	underpin	effective	teaching	practices.	Review	the	TExES	website	for	detailed	information	on	the	standards	and	competencies	required	for	success.	The	Bilingual
Education	Standards	are	divided	into	six	areas:	1.	**Bilingual	Education	Standard	II**:	Understanding	the	foundations	of	bilingual	education	and	bilingualism.	2.	**Standard	III**:	Knowledge	of	first	and	second	language	acquisition	processes.	3.	**Standard	IV**:	Comprehensive	knowledge	of	literacy	development	in	primary	languages.	4.	**Standard
V**:	Biliteracy	development	and	assessment	expertise.	5.	**Standard	VI**:	Content-area	instruction	in	L1	and	L2.	These	standards	are	further	broken	down	into	competencies,	such	as:	*	Competency	1:	Historical	background	of	bilingual	education	*	LPAC	and	ELPS	procedures	for	English-language	learners	identification	and	placement	*	Global
perceptions	of	bilingualism	and	related	issues	Review	the	Domains	and	Competencies	section	in	our	preparation	manual	to	learn	more	about	these	standards	and	how	to	apply	them	in	your	teaching	practice.	Bilingual	Education	Perceptions	Worldwide	The	perception	of	bilingual	education	varies	globally.	Additive	education	emphasizes	creating	a
bicultural	identity,	distinguishing	between	acculturation	and	assimilation.	Beginning	teachers	recognize	the	importance	of	additive	programs,	understanding	historical,	legal,	legislative,	and	global	contexts	to	advocate	for	bilingual	students'	equity.	Research-based	best	practices	guide	instructional	decisions,	incorporating	convergent	research	on
student	achievement.	Teachers	are	familiar	with	diverse	bilingual	education	models,	their	characteristics,	goals,	and	effectiveness.	Creating	a	culturally	supportive	learning	environment	is	crucial,	including	demonstrating	sensitivity	to	students'	cultural	backgrounds,	regional	language	differences,	and	generational/acculturation	variations.	This
setting	also	incorporates	diversity	from	home	into	the	classroom.	The	cognitive	and	linguistic	learning	environment	addresses	students'	affective,	linguistic,	and	cognitive	needs	by	emphasizing	bilingualism's	benefits	and	selecting	linguistically	and	culturally	appropriate	materials	and	methodologies.	Competency	2	focuses	on	basic	linguistics
regarding	native	languages	(L1)	and	acquired	languages	(L2),	including	phonetics,	phonology,	morphology,	syntax,	semantics,	pragmatics.	Teachers	apply	this	knowledge	to	support	students'	language	development	in	L1	and	L2.	Understanding	stages	of	first-	and	second-language	development	and	theories/models	informs	instructional	methods	for
teaching	L1	and	L2.	To	create	an	effective	learning	environment,	a	beginning	teacher	should	adopt	linguistically	and	developmentally	appropriate	instructional	methods,	strategies,	and	materials	for	teaching	both	native	(L1)	and	non-native	(L2)	languages.	This	involves	fostering	connections	between	the	two	languages	and	understanding	their
interrelatedness	to	assist	students	in	making	meaningful	links.	The	assessment	and	linguistic	accommodations	competency	for	beginning	teachers	involves	evaluating	bilingual	students'	development	of	cognitive-academic	language	proficiency	and	content-area	concepts	and	skills	in	both	L1	and	L2,	using	the	results	to	provide	appropriate	instruction
that	caters	to	their	English	language	proficiency	levels.	This	ensures	students	learn	knowledge	and	skills	across	all	content	areas	in	both	languages.	To	create	effective	learning	experiences,	beginning	teachers	should	design	authentic	and	purposeful	activities	that	promote	students'	development	of	cognitive-academic	language	proficiency	and
content-area	concepts	and	skills	in	both	L1	and	L2.	This	includes	establishing	the	foundation	for	English-language	vocabulary,	grammar,	syntax,	and	mechanics	necessary	to	understand	content-based	instruction	and	accelerated	learning	of	English.	Integrating	language	arts	skills	into	all	content	areas	is	also	essential.	Beginning	teachers	should	be
aware	of	strategies	for	delivering	comprehensible	content-area	instruction	in	L2	and	use	various	approaches	to	promote	students'	development	of	cognitive	academic	language	and	content-area	knowledge	and	skills	and	learning	strategies	across	content	areas.	Differentiation	is	key,	as	beginning	teachers	must	know	how	to	tailor	content-area
instruction	based	on	student	needs	and	language	proficiency	levels	in	L2.	This	involves	selecting	and	using	a	variety	of	strategies	and	resources,	including	technology,	to	meet	students'	needs	effectively.	I'm	glad	I	was	able	to	pass	the	BTLPT	on	my	first	try,	thanks	to	all	the	helpful	tips	and	guidance	I	received.	The	Bilingual	Supplemental	Exam	is	a
tough	test	that	measures	your	Spanish	fluency,	vocabulary,	reading,	writing,	speaking,	and	listening	skills.	To	become	a	bilingual	teacher	in	a	Texas	elementary	school,	you	need	to	pass	both	this	exam	and	another	one	called	the	Pedagogy	Test.	Pedagogy	is	about	teaching	methods	and	strategies.	The	biggest	mistake	teachers	make	is	not
understanding	that	they	need	to	know	more	than	just	the	words	and	theories	behind	them.	You	have	to	be	able	to	apply	your	knowledge	to	help	students	with	different	needs.	Here's	how	you	can	study	for	this	exam:	read	through	all	the	competencies	covered	on	the	test,	and	highlight	areas	where	you're	strong	in	green,	areas	where	you	need	to	learn
more	in	yellow,	and	areas	where	you	know	nothing	in	red.	This	will	help	you	prioritize	your	studies.	You	should	also	use	online	resources	and	textbooks	to	fill	in	the	gaps	in	your	knowledge.	I	have	a	link-based	study	guide	that	can	be	found	on	my	website,	which	provides	references	for	each	competency.	You	can	find	other	recommended	study	guides
once	your	exam	date	is	close.	It's	best	to	start	studying	on	your	own	first,	then	review	practice	questions	and	information	from	study	guides.	The	skills	measured.	As	you	study,	it's	a	good	idea	to	review	the	skill	before	and	after	each	practice	question.	Keep	in	mind	that	these	skills	don't	appear	on	the	actual	test.	Each	sample	exam	question	comes
with	the	right	answer	and	explanations	for	each	option.	The	example	questions	are	meant	to	show	you	the	different	types	of	questions	you'll	see	on	the	real	test,	but	your	performance	on	them	shouldn't	be	taken	as	a	sign	of	how	well	you'll	do	on	the	actual	test.	Domain	I	-	Bilingual	Education	1.	Acculturation	is	when	people	from	different	cultural
groups	in	the	same	society	learn	and	respect	each	other's	customs,	values,	and	language	patterns.	2.	A	sample	question	for	this	skill	isn't	available	yet.	3.	Since	English-language	learners	have	different	backgrounds	and	levels	of	English	proficiency,	what	kind	of	program	would	best	help	them	succeed?	Programs	that	focus	on	teaching	English	as	a
second	language	and	expect	students	to	quickly	adapt	to	the	school	environment	aren't	ideal.	Programs	that	put	all	English-language	learners	in	regular	classrooms	with	modified	standards	for	their	level	aren't	good	either.	The	best	option	is	programs	that	use	a	standards-based	approach,	making	sure	content	is	taught	in	a	way	that's	easy	to
understand.	Individualized	programs	tailored	to	each	student's	needs	aren't	the	best	choice.	4.	In	which	court	case	did	the	Supreme	Court	rule	that	students	with	limited	English	skills	should	have	equal	access	to	education	under	the	Civil	Rights	Act?	It	was	the	Lau	v.	Nichols	case,	where	the	court	decided	that	providing	the	same	facilities	and
curriculum	isn't	enough	-	these	students	need	help	understanding	the	material	because	they	don't	speak	English	well.	Given	text	here	Looking	at	the	options	presented,	it	appears	that	adding	an	ELL's	native	language	to	a	standardized	test	does	not	provide	a	complete	picture	of	their	abilities.	The	issue	with	this	approach	is	that	it	fails	to	account	for
societal	differences	and	discrepancies	caused	by	translation.	This	could	lead	to	inaccurate	results,	as	the	assessment	may	not	accurately	reflect	the	student's	true	capabilities	in	the	English	language.	Un	professeur	d'école	secondaire	bilingue	inclut	régulièrement	des	articles	de	journaux	et	de	magazines	dans	le	cursus	qui	se	concentrent	sur	les
organisations	ou	entreprises	multinationales	mettant	en	avant	des	carrières	où	il	est	avantageux	ou	essentiel	d'avoir	connaissance	de	plus	d'une	langue.	Un	avantage	primordial	de	l'utilisation	de	tels	documents	pour	les	apprenants	de	l'anglais	(ELL)	est	qu'ils	leur	permettent	d'identifier	les	caractéristiques	de	différents	types	de	communautés	et
réseaux	bilingues,	de	reconnaître	les	avantages	d'être	bilingue	dans	une	société	globale,	de	promouvoir	la	compréhension	des	circonstances	qui	ont	pu	amener	leurs	familles	aux	États-Unis,	et	de	décider	où	ils	aimeraient	vivre	et	travailler	lorsqu'ils	grandiront.	La	bonne	réponse	est	l'option	B,	car	le	professeur	expose	les	élèves	à	l'importance	d'être
bilingue	dans	un	monde	corporatif	grâce	aux	articles	et	magazines.	Les	options	A,	C	et	D	sont	incorrectes	car	les	articles	ne	fournissent	pas	nécessairement	d'informations	sur	les	communautés	et	réseaux	bilingues,	les	circonstances	qui	ont	pu	amener	leurs	familles	aux	États-Unis,	ou	l'endroit	où	ils	aimeraient	vivre	et	travailler	lorsqu'ils	grandiront.
Mme	Liang	prévoit	des	plans	de	leçon	pour	sa	classe	de	troisième	année	comprenant	un	soutien	en	langue	maternelle	(L1)	pour	les	concepts	académiques,	y	compris	le	développement	du	vocabulaire	et	une	interaction	de	base	avec	de	nouvelles	idées.	Elle	souhaite	s'assurer	que	les	apprenants	de	l'anglès	(ELL)	comprennent	les	leçons	qu'ils	étudieront
au	cours	de	la	semaine	à	venir,	en	particulier	puisque	la	plupart	des	instructions	sont	en	anglais	(L2).	Mme	Liang	continue	d'insister	sur	le	développement	de	la	langue	L2	tout	au	long	de	la	journée,	mais	utilise	L1	pour	s'assurer	que	les	ELL	ne	soient	pas	en	retard	dans	les	études	de	matière	lorsqu'ils	deviennent	plus	compétents	en	L2.	Le	planning	de
Mme	Liang	indique	qu'elle	travaille	dans	un	programme	spécial	de	langue	bilingue	transitoire	ou	de	sortie	précoce,	qui	met	l'accent	sur	le	développement	de	L2	tout	en	utilisant	L1	pour	éviter	que	les	élèves	ne	soient	en	retard	dans	les	études	de	matière.	M.	Rivas	lit	à	haute	voix	une	procédure	pour	une	enquête	scientifique	des	élèves,	puis	répète	la
procédure	étape	par	étape,	en	modifiant	le	langage	utilisé	dans	les	instructions	écrites	pour	que	cela	soit	plus	compréhensible	pour	les	élèves.	M.	Rivas	démontre	ainsi	la	meilleure	technique	d'enseignement	d'échafaudage,	qui	consiste	à	adapter	le	langage	et	les	instructions	pour	faciliter	la	compréhension	des	élèves.	Sheltered	English	instruction
involves	simplifying	complex	structures	for	ELLs	to	be	understandable.	This	approach	modifies	the	written	directions	but	doesn't	assist	completion.	The	scenario	lacks	dialogue	and	categorization,	making	options	incorrect.	Research-based	strategies	such	as	sketching	and	discussing	academic	language	with	the	teacher	are	effective	ways	to	make	texts
meaningful	to	students,	particularly	ELLs	(English	Language	Learners).	Direct	instruction	is	more	suitable	for	content	teaching,	not	indirect	instruction	like	what	Ms.	Pua	employs	in	her	class.	Teaching	formal	language	structures	like	grammar	and	spelling	rules	isn't	demonstrated	here	and	isn't	the	best	approach	for	ELLs	to	acquire	a	second
language	either.	There's	also	no	explicit	language	feature	instruction	provided	in	this	scenario.	Ms.	Pua	arranges	students	into	groups	to	find	words	with	similarities	between	English	and	Spanish,	exploring	phonetic	connections	and	meanings.	This	process	helps	build	vocabulary	knowledge,	reading	comprehension,	and	applies	metacognitive
strategies	effectively	for	students,	both	in	their	L1	(Spanish)	and	L2	(English).	A	second-grade	Spanish-speaking	student	named	Lisbeth	encounters	difficulties	reading	the	word	"restaurant"	due	to	its	unfamiliarity.	Her	teacher	suggests	connecting	it	with	her	native	language,	taking	advantage	of	their	shared	cognates.	By	doing	so,	Lisbeth	is	able	to
comprehend	and	read	on.	This	scenario	highlights	a	pedagogical	approach	focused	on	leveraging	students'	prior	knowledge	in	their	native	languages	to	facilitate	comprehension,	build	confidence,	and	enhance	structural	analysis.	The	provided	options	address	the	benefits	of	using	a	student's	native	language	when	learning	an	additional	one.	Option	A
correctly	identifies	that	Lisbeth	uses	her	knowledge	of	a	cognate	to	improve	comprehension.	Options	B,	C,	and	D	are	incorrect	as	they	either	misinterpret	or	oversimplify	the	role	of	native	language	in	facilitating	reading	comprehension	and	confidence	building.	The	chart	illustrating	stages	of	language	acquisition	for	English-language	learners	presents
five	distinct	stages:	preproduction,	production,	emergence,	fluency,	and	finally	fluency.	For	students	at	the	early	production	stage,	teachers	should	ask	questions	that	provide	choices	to	aid	their	development.	In	a	scenario	involving	Sal,	a	fifth-grade	student	who	rarely	speaks	in	English	despite	being	bilingual,	the	teacher	should	consider	Sal's
personal	factors	affecting	his	language	performance.	Continuously	monitoring	Sal's	progress	while	acknowledging	potential	individual	circumstances	would	be	an	appropriate	next	step	for	the	teacher.	The	best	answer	is	C	because	helping	students	select	vocabulary	words	for	the	word	map	allows	them	to	focus	on	true	cognates	in	their	primary
language,	making	it	easier	for	them	to	complete	the	assignment	without	raising	their	affective	filter.	Portfolios	are	particularly	suitable	for	English	Language	Learners	(ELLs)	since	they	help	teachers	assess	students'	weaknesses	and	determine	whether	reteaching	content	is	necessary,	thereby	guiding	instruction	based	on	standards	not	covered.
Portfolios	showcase	student	growth	over	time	by	utilizing	multiple	indicators.	A	kindergarten	bilingual	teacher	aims	to	develop	ELLs'	phonemic	awareness	skills	in	their	native	language	(L1).	Which	literacy	activity	would	be	most	effective?	The	correct	option	is	Teaching	ELLs	rhyming	games	in	L1	and	orally	retelling	stories	featuring	rhyming	words.
This	activity	focuses	on	manipulating	letter	sounds,	which	is	the	core	of	phonemic	awareness.	In	a	high	school	social	studies	class,	students	are	required	to	complete	daily	dialogue	journals	based	on	reading	passages.	What's	the	primary	benefit	for	ELLs?	The	correct	option	is	that	journals	provide	a	safe	and	private	place	to	write,	allowing	ELLs	to
take	risks	necessary	for	fluency	in	writing.	The	Language	Experience	Approach	emphasizes	learner-generated	materials	as	a	key	component	in	teaching	English.	It	encourages	learners	to	create	their	own	content,	such	as	writing	stories	or	creating	dictionaries,	which	helps	them	develop	language	skills	through	authentic	experiences.	This	approach
also	integrates	language	tasks	into	daily	routines	and	activities,	making	it	more	engaging	for	students.	Rewritten	text	reflects	the	"WRITE	AS	A	NON-NATIVE	ENGLISH	SPEAKER	(NNES)"	method	with	slight	grammatical	errors,	awkward	phrasing,	and	simplified	vocabulary	to	mimic	non-native	speech.	Given	article	text	here	Learners	determine
difficulty	levels	for	vocabulary	and	grammar	in	language	experience	approach,	where	learners	facilitate	whole-group	discussions.	In	Cummins'	common	underlying	proficiency	model,	bilingual	students	operate	under	one	system	for	both	languages,	allowing	them	to	transfer	content	knowledge	from	their	first	language	(L1)	to	second	language	(L2).
The	Texas	Education	Agency	has	adopted	the	English	Language	Proficiency	Standards	(ELPS)	to	replace	ESL	standards	and	requires	school	districts	to	integrate	these	expectations	into	all	content	areas.	Graphic	organizers	will	be	provided	to	help	with	note-taking	and	idea	expression.	A	peer	tutor	will	assist	in	translating	class	lectures	into	a	more
comprehensible	format	for	Raisha.	She	will	be	encouraged	to	express	her	thoughts	in	her	native	language	initially,	until	she	has	mastered	the	unit	concepts.	At	the	end	of	each	lesson,	Raisha	is	expected	to	summarize	the	critical	concepts	learned.	A	description	of	the	cooperative	learning	activity	that	students	will	engage	in	as	part	of	the	content
objective	would	need	to	be	posted	alongside	the	content	objective	to	meet	the	criteria	of	sheltered	instruction.	This	would	ensure	that	language	objectives	are	explicitly	included	and	adjusted	to	increase	student	comprehension.	To	help	English-language	learners	(ELLs)	monitor	their	learning	during	the	plant	unit,	it	is	most	effective	for	the	teacher	to
provide	them	with	a	checklist	of	activities,	encourage	them	to	mark	off	each	activity	as	completed,	and	keep	a	record	of	grades	or	comments.	Additionally,	students	will	develop	a	learning	log	by	writing	what	they	know	about	plants	and	verifying	their	understandings	throughout	the	unit.	Given	article	text	here	Mr.	Ullah	helps	his	bilingual	students	by
creating	lists	of	questions	to	guide	them	during	writing.	This	approach	enables	ELLs	to	work	independently,	assess	their	own	progress,	and	self-correct	mistakes,	thus	improving	their	writing	skills.	For	social	studies	activities	suitable	for	intermediate-level	ELLs,	a	guided	discussion	about	community	helpers	is	the	most	appropriate	option.	It	allows
students	to	read	comprehension	passages,	comprehend	discussions,	and	develop	reading	and	speaking	skills.	To	integrate	English	language	arts	with	content	area	development,	an	activity	that	combines	both	would	be	ideal.	Making	a	list	of	desired	foods	and	using	a	price	list	could	be	such	an	activity.	This	encourages	ELLs	to	use	their	English
language	skills	while	practicing	math	concepts	in	their	primary	language.	ELLs	must	calculate	totals	&	correct	change	owed	for	food	purchases	in	math	activity.	To	expand	or	collapse	answer.	Option	A	is	correct	because	the	teacher	integrates	language	&	content	instruction	for	ELLs.	Activity	includes	English	dev	by	listing	foods	in	Eng,	and	math
content	with	money	calc.	Options	B,C&D	are	incorrect	because	while	filling	price	lists,	cutting	out	flyers	&	answering	story	probs	are	good	activities,	they	lack	a	key	element	to	integrate	both	lang	arts	&	math	dev.	A	social	studies	class,	including	ELLs	at	varying	levels	of	English	proficiency,	analyzes	the	colonization	of	North	America.	The	lesson	plan
states	that	students	will	read	about	the	colonization	and	complete	a	timeline	detailing	the	establishment	of	the	13	colonies.	The	most	beneficial	activity	in	helping	ELLs	build	background	knowledge	prior	to	this	assignment	is:	*	The	teacher	presents	a	slide	show	depicting	critical	events	&	life	in	the	colonies	*	Students	create	dioramas	that	depict
critical	events	in	establishing	the	colonies,	but	sharing	them	with	the	class	is	not	necessary	before	they	have	background	knowledge.	*	A	brief	lecture	on	the	colonies	supplemented	with	maps	may	confuse	ELLs	at	varying	levels	of	language	proficiency	*	Working	in	groups	to	complete	a	concept	map	detailing	what	they	already	know	about	the	colonies
will	assess	their	current	understanding	rather	than	provide	new	background	knowledge	The	note-taking	activity	helps	English	Language	Learners	(ELLs)	work	more	effectively	with	content	primarily	because	it	prepares	them	to	discuss	the	content	in	English.	It	lowers	their	affective	filter	and	provides	a	preview	of	the	content	vocabulary	in	English.	By
jotting	down	what	they	know	about	the	topic,	ELLs	can	activate	their	content	knowledge	from	the	unit	and	feel	more	confident	discussing	it	with	their	group.	The	activity	also	incorporates	authentic	language	use	by	allowing	students	to	discuss	the	content	in	English.	This	helps	them	to	better	understand	and	retain	the	information.	Option	D	is	correct
as	internalizing	vocabulary	words	occurs	during	Step	6	when	students	make	a	personal	connection	using	the	word	in	a	sentence.	Options	A,	B,	and	C	are	incorrect	because	writing	definitions,	synonyms,	or	antonyms	may	provide	background	but	do	not	aid	in	internalization	or	application.	The	collaborative	activity	Ms.	Rodriguez	assigned	fulfills	the
language	objective	primarily	due	to	social	interaction	with	classmates,	practice	expressing	ideas,	and	assessing	English	proficiency.	Option	C	is	correct	as	students	choose	words	to	discuss,	reflecting	on	new	vocabulary	that	aligns	with	the	objectives.	Options	A	and	B	are	incorrect	because	they	involve	interacting	about	instructional	content	rather
than	socially.	Option	D	is	incorrect	since	students	do	not	evaluate	their	proficiency	levels	during	collaborative	work.	The	word	map	best	aids	ELLs	in	developing	vocabulary	skills	by	identifying	relationships	between	newly	learned	words	and	familiar	ones,	applying	effective	prereading	strategies,	facilitating	translation	into	native	languages,	or
utilizing	mnemonic	devices	that	link	word	forms	to	meanings.	Option	A	is	correct	as	it	allows	discerning	similarities	and	differences	among	words	and	creating	connections	to	known	words	in	their	primary	language.	Options	B,	C,	and	D	are	incorrect	because	they	involve	unrelated	activities.


